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THE USE OF GAMES IN LEARNING GRAMMAR

Maskyp maxonaoa epammamuxanu Kypeazmaniap opKaiu Kypcama Ounuw 6a maxkpopiaut yuyu oup
Heya Xull aHbaAHABUL MeMOOIApHU KYLlaul 6d YHOA MUIHU Yp2anuul 0yuuya mypau Xui YUuHIapoaH
Qotidaranuw xamoa yHuHe 6owKa Memoonapea HUCOamaH KylaulueuHu aHUKIAuW Maxkcaouod,
KUECnanud, ypeanuiou.

B oannoii cmamee paccmampugaromes Hekomopule mpaouyuoOHHble Memoobl 0l NPEOCMABIeHUS
epammamuku U noemopeHus, CpadeHue Ux 6 UCnONb306AHUU A3BIKOBLIX UcpD, C MeEM, umoowl onpeae—
Jaumv, A6JAAOMCA U ORU YCNEWHbIMU, YeEM ()pyzue Memoobwl.

In this article are examinedsome traditional techniques of grammar presentation and revision to
compare them using the language games, in order to determine whether they are successful in
presenting and revising grammar than the other methods?

Grammar acquisition is increasingly viewed as crucial to language acquisition. However,
there is much disagreement as to the effectiveness of different approaches for presenting
vocabulary items. Moreover, learning grammar is often perceived as a tedious and laborious
process. In this report 1 would like to examine some traditional techniques and compare them
with the use of language games for grammar presentation and revision, in order to determine
whether they are successful in presenting and revising grammar than other methods.

From my teaching experience | have noticed how enthusiastic students are about practicing
language by means of games. | believe that the grammar games are not only fun but they help
students learn without a conscious analysis or understanding of the learning process while
they acquire communicative competence as second language users.

There are numerous techniques concerned with grammar presentation. However, there are
a few things that have to be remembered irrespective of the way new lexical items are
presented. If teachers want students to remember new grammar it needs to be learnt in the
context, practiced and then revised to prevent students from forgetting. Teachers must take
sure of that students have understood the new words, which will be remembered better if
introduced in a “memorable way”. Bearing all this in mind, teachers have to remember to
employ a variety of techniques for new grammatical presentation and revision.

We suggest the following types of grammar presentation techniques:

1 Visual techniques. These pertain to visual memory, which is considered especially
helpful with the grammar retention. Learners remember better the material that has been
presented by means of the visual aids. The visual techniques lend themselves well to
presenting concrete items of grammar. They help students to associate the presented material
in a meaningful way and incorporate it into their system of the language units.

2.Verbal explanation. This pertains to the use of illustrative situations connected with the
grammar material studied.

The advantages of using games.

A lot of experienced textbook and methodology manuals writers have argued that games
are not just time-filling activities but they have a great educational value. We hold that most
grammar games make learners use the language instead of thinking about learning the correct
forms. The grammar games should be treated as central, not peripherical to the foreign
language teaching programme. Games, as Richard Amato thinks, are to be fun, but he warns

70



Ne 3,2014 PEDAGOGIK MAHORAT*TIEAATOT'MYECKOE MACTEPCTBO*PEDAGOGICAL SKILL

against overlooking their pedagogical value, particularly in foreign language teaching
programmes. There are many advantages of using games in grammar.

1. Games can lower anxiety, thus making the acquisition of input more likely.

2. Games are highly motivating and entertaining, and they can give shy students more
opportunities to express their opinions and feelings.

3. They also enable learners to acquire new experience within the foreign language that are
not always possible during a typical lesson.

4. Games add diversion to the regular classroom activities, break the ice and introduce the
new ideas.

5. In the easy, relaxed atmosphere which is created by using games the students remember
things faster and better.

6. Grammar games are a good way of practicing the language, for they provide a model of
what learners will use the language for in real life in future.

7.Grammar games encourage, entertain, teach, and promote fluency.

If not for any of these reasons they should be used just because they help students to see
beauty in a foreign language and not just problems, and this is the main reason to use games
when studying English grammar.

Choosing appropriate games

There are many factors to consider while discussing games, one of which is appropriacy.
Teachers should be very careful about choosing games if they want to make them profitable
for the learning process. If games are to bring desired results, they must correspond to either
the students’ level, or age, or the materials that are to be introduced or practiced. Not all of the
games are appropriate for all students irrespective of their age. Different age groups require
various topics, materials and modes of games. For example, children benefit most from games
which require moving around, imitating a model, competing between groups, and the like.
Furthermore, structural games that practice or reinforce a certain grammatical aspects of
language have to relate to students’ ability and prior knowledge. Games become difficult
when the task or the topic is unsuitable or outside the students’ experience.

Another factor influencing the choice of a game is its length and the time necessary for its
completion. Many games have time limits but according to Siek Piscozub, the teacher can
either allocate more or less time depending of the students’ levels, the number of people in a
group, or the knowledge of the rules of a game, etc.

When to use games.

Games are often used as short warm-up activities or when there is some time left at the end
of the lesson. As Mr. Lee observes, a game should not be regarded as a marginal activity
filling in odd moments when the teacher and class have nothing better to do. Games ought to
be at the heart of teaching foreign languages. Mr. Rixon suggests that games should be used at
all stages of the English lesson, provided that they are suitable and carefully chosen. At
different stages of the lesson, the teachers’ aims connected with a game may vary:

1. Presentation. It presents and provides a good model making its meaning clear.

2. Controlled practice. It elicits a good imitation of the language and appropriate responses.

3. Communicative practice. It gives to the students a chance to use a foreign language.

Grammar games also lend themselves well to revision exercises helping learners to recall a
grammar material in a pleasant, entertaining way. All authors referred to in my report agree
that even the grammar games resulted only in noise and entertained students, they are still
worth paying attention to and implementing in the classroom since they motivate learners,
promote the communicative competence, and generate the fluency. However, can they be
more successful for presentation and revision than other techniques? My teaching practice
proves that the answer to this question is absolutely affirmative.
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Bbyx1Y ykutryBuucu

TABJUM KAPAEHUJIA THHOBAIIMOH TEXHOJIOTUSIJIAP

Maxonaoa oapc sxcapaénuoa mypau memoorapru Kyniab, maiabaunu mas3y xaxuoa guxprauwiea
EéHOquuwea époam bepysuu UHHOBAYUOH MEXHONOSUSAAPOAH GotOalaHubd mysuiean 4 coamnux mex-
HOM02UK xapuma keamupuiean. Lllynuneoex, ynuamnap oacmypu magzycu épumunub, boaranap yiioe
MACHUpUHY My3UuwL Xycycusmiapu, boaanap éwu 8a yiapaa moc oy 2ypyxiapu OaéH smuieaH.

Tasnu cy3 ea mywynuanap: UHHoBAYUOH MEXHON02US, AMATULL AHMPONOLO2Us], OUOMEXAHUKA, Vil-
yamaap oacmypu, MOpOoIo2UK XyCcyCusimiap, aHmponoMempux HyKmaiap, YIivamiap mackugu, ne-
dazoeuk gazuganap, VKUmuwL 60CUMAIApu, YKUmMunuL Warkiu.

B cmamve uznosicena qemblpéxqacoeaﬂ mexnojioeudeckasa kapma ¢ npumerHeHuem UHHO6ayUuOHHblX
me.)CHOJZOZuIZ, Komopbwle 3acmaeisiont cmydenma pasmblidiiamo Hao meMozZ, NPUMEHAA pa3iuiyrnvle me-
moobl 8 npoyecce ypoxka. A maxsice 000CHOBAHA MEMAMUKA NPOSPAMMbL USMEPEHULl, 0COOEHHOCMU
HOCMPOeHUsi 0emCKOl PA3MEPHOL MUNOI0UY, 803PACHbIE 2PYNNbL Oemell C COOMEEeMCmMEYUWUMU
PAaA3ZMEPHBIMU ocobenHoCmAMU.

Onoprle Cl1064 U NOHAMUA. UHHOBAYUOHHAA MEXHOJI02UA, AHMPONON102UA, 6u0MexaHuKa, npoe-
pamma u3jvlepeHuL7, MoquwzoeuquKue CGOﬁCWIGG, armponomempudeckKue mouKku, maccu(j)ukauuﬂ usz-
Meperutl, Oonanrap Yauamu munoi0SUACUHUHS MY3UTULU XY CYCUAMAApU, cpedcmsea obyyenus, hopma
00yueHusl.

The article presents a four-hour flow chart using innovative technologies that make the student
reflect using the variety methods during the lesson. And also it is substantiated theme of measurement
program, particularly the construction of children's dimensional typology, age groups of children with
appropriate dimension features.

Key words and concepts: innovative technology, anthropology, biomechanics, measurement
program, morphological properties, anthropometric points, classification measurements, especially
the construction of children's dimensional typology, learning tools and form of learning.

X03Upru KyH/a j)KaxoH TaXpuOacuaaH KypuHUO TYpUOAMKH, TAbINM JKapaéHUTa YKUTUITHUHT STH-
TH, 3aMOHABHH YCyJI Ba BOCHTAIApU KUPUO KEIMOKJIa XaMla caMapayid KyJUTaHuIMOKa. JKymmanaH,
Byxopo MyxXaHIHUCIMK-TEXHOJIOTHS MHCTUTYTH/Ia XaM WHHOBAIIMOH Ba 3aMOHABUH TeIarOTHK FOsUIap
aMaJira OIIMPHIMOK/A: YKHTYBUM GHIIMM OJTHIIHHHT STOHA MaHOAM OY/IHO KOIMIIN Kepak sMac, Oa-
KM Taynabanap MyCTaKWi WIUIANI KapaéHUHHWHT TAIIKMJIOTYHCH, MAclIaxaTducH, YKyB >KapaéHHHHHT
MEHEeXepH OYIUIHY T03uM. TabIuM TEXHOJOTHACHHH HMIIIad YUKUII acOoCHa aifHaH IIy Fosuiap éra-
.

Maxonazna “AMaiuii aHTPOMOIOTHs Ba GHOMexaHuKa acociaapn” danuman “Yidammap macTypn”
MaB3ycH Oyiinua Mabpy3a Ba jabopaTopus MmamrynoTiapunaa GoimamaHuIagurad YKUTHII TEXHOJO-
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