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A balanced, mindful approach to Al integration is key to fostering well-rounded writers capable of

both utilizing technology and honing their skills through self-reflection and practice.
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UDC 371.321
THE ROLE OF FEEDBACK IN ACADEMIC PERFORMANCE
M.A.Shukurova, PhD, associate professor, Bukhara state university, Bukhara

Annotatsiva. Fikr-mulohaza o'quv jaravonining hal qiluvchi tarkibiy qismi bo'lib, shaxslarga
ularning ishlashi hagida fikr yuritish va malakasini oshirish imkonini beradi. Akademik va kashiy
sharoitlarda samarali fikr-mulohazalar talabalar va xodimlarni ragbatlantirishi, doimiy
takomillashtirish muhitini yaratishi mumkin. Ushbu magolada fikr-mulohaza turlari, konstruktiv fikr
bildirishning ahamiyati va ushbu muhim mahoratni egallash strategivalari o'rganiladi.

Kalit soziar: fikr-mulohaza, fjobiy fikr-mulohaza, salbiy fikr-mulohaza, konstruktiv fikr-
mulohaza, shakllantiruvehi, umumiashtiruvehi, o zaro fkr-mulohaza,

Annomanua, OGpamuan ceAzb ACTACMCA SANCHENUUM KOMROHEHRMOM BPOEcca o0VUEeHUA,
ROIEOANAA VUAUMCA OYEeHUMb CROU PEIVABMAmbl 1 VIVuuume ceon Hassiky, B aradenmuveckoll u
npogheccuonaisholl cpede dhexmusnan OOPAMKAA CEAZL MONCEM MOMUSUPOBAINE CHIVOEHINOE U
COMPYOHUKOS, co3daean ammocdhepy ROCMOANKOZ0 cosepieHcmensaiua. B amoil mamee  Gydvm
PaccMompensl MUl 00PAMHON CEA3ZN, EANCHOCHL NPEJoCMaanetin KOHRCMPVYKMusrol odpamuoi
CEAZN W CAPAmMezut Q1A O8TGOCHUA IMUM SAHCHELM HOEBIKOM.

Kraroueasie ciosa: ofipamuas cefzb, ROTONCUMEIbHAR OOPamHan cafib, OMpPuyamesian
o0pAMRAA CEAZL, KOHCMPYKIMUEBHAR 0Dpamuan cefss, dopnupyviowan, ofodaiowas, oopamian
CBAZE KOUTES.

Abstract. Feedback is a crucial component of the learning process, allowing individuals to
reflect on their performance and improve their skills. In academic and professional settings, effective
feedback can motivate students and employees, fostering an environment of continuous improvement.
This article will explore the types of feedback, the importance of giving consiructive feedback, and
strategies to master this essential skill.

Key words: feedback, positive feedback, negative feedback, constructive feedback, formativa,
summativa, peer-feedback.

Feedback is an essential component of the educational process. It serves not just as a tool for
assessment but also as a means to enhance learning and promote growth. Understanding the role of
feedback can empower learners to take charge of their educational journeys and develop essential
skills for lifelong learning.

Feedback can be defined as information provided regarding aspects of one’s performance or
understanding. It may come from various sources, including teachers, peers, or self-assessment. The
primary purposes of feedback are to inform learners about their progress, guide them toward
improvement, and motivate them to achieve their goals.
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Effective feedback is specific, timely, and constructive. It should focus on particular aspects of
perfﬂrmance rather than general statements. For example, instead of saying "Good job," a more
effective comment would be, "Your argument in the essay was well-structured and supported by
strong evidence.” This specificity helps learners understand what they did well and where they can
improve.

Research has shown that feedback has a significant impact on academic performance.
According to Hattie and Timperley (2007) [1]. feedback can enhance learning outcomes by providing
learners with information on their performance relative to their goals. This process encourages
students to engage in self-regulated learning, where they monitor and evaluate their own
understanding and progress.

Feedback can also help to bridge gaps in knowledge. When learners receive specific comments
about their work, they are betier able to identify areas that need improvement. This targeted approach
fosters a more personalized learning experience, where students can focus on their individual needs.

There are 4 types of feedback. They are:

1. Formative Feedback: This type occurs during the learning process and aims to
improve performance. It is often informal and can come from various sources, including peers and
self-assessments.

2. Summative Feedback: This type is provided after an assessment and focuses on
evaluating overall performance. It is typically more formal, such as grades or final evaluations.
3. Peer Feedback: Engaging in peer review allows students to learn from each other. This

type of feedback not only helps the recipient but also reinforces the giver’s understanding of the
material.

4. Self-Feedback: Encouraging students to assess their own work fosters critical thinking
and self-awareness. Students learn to identify their strengths and weaknesses, which is vital for
personal growth.

Feedback also plays a crucial psychological role in learning. Positive feedback can boost a
learner's confidence, while constructive criticism can promote resilience. The key is to frame
feedback in a way that focuses on growth rather than failure,

Carol Dweck's research on growth mindset illustrates that learners who view challenges as
opportunities for growth are more likely to succeed. Teachers can cultivate this mindset by
emphasizing that feedback is a tool for improvement, not a judgment of ability.

Creating a Feedback-Rich Environment. To maximize the benefits of feedback, educators must
create a supportive environment. This involves fostering open communication, encouraging
questions, and establishing a culture where feedback is viewed positively.

1. Encourage Dialogue: Open discussions about feedback can demystify the process.
Students should feel comfortable asking questions about comments they receive.

2. Set Clear Expectations: Providing clear criteria for assignments helps students
understand what is expected of them. This clarity enables them to better interpret feedback.

3. Model Feedback: Teachers should model how to give and receive feedback.
Demonstrating this process can help students learn how to engage critically with feedback.

Feedback can generally be categorized into three types: pasitive feedback, negative feedback,
and constructive feedback.

1. Positive-Feedback. Positive feedback recognizes and reinforces desirable behaviors or
successful outcomes. It is essential in boosting morale and confidence. For example, when a student
receives praise for a well-written essay, they are encouraged to continue developing their writing
skills. Positive feedback is effective because it validates the recipient's efforts and encourages them
to maintain or enhance their performance.

2. Negative-Feedback. Negative feedback, on the other hand, highlights areas that need
improvement. While it can be necessary for growth, it must be delivered carefully to avoid
discouraging the recipient. For instance, telling a student that their project was poorly executed
without specific guidance on how to improve can lead to frustration. This form of feedback is often
perceived as harsh and can create a defensive attitude, making it less effective.
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3. Constructive-Feedback. Constructive feedback combines elements of both positive
and negative feedback. It acknowledges what the recipient did well while also providing specific,
actionable suggestions for improvement. For example, rather than simply stating that a presentation
was boring, a constructive feedback approach mighi highlight thai the visuals were engaging but
suggest incorporating more interactive elements to enhance audience participation. This method
fosters a growth mindset, encouraging individuals to learn from their experiences.

Constructive feedback is essential for several reasons:

¢ Encourages Growth: It helps individuals recognize their strengths and areas for improvement,
fostering a culture of continuous development. When feedback is framed constructively, it empowers
the recipient to take ownership of their learning process.

# Builds Trust: Constructive feedback can strengthen relationships by showing that the giver
cares about the recipient's progress. It fosters an open dialogue, creating a supportive environment
where individuals feel safe to express their thoughts and ideas.

# Enhances Performance: By providing clear and actionable suggestions, constructive feedback
helps individuals improve their skills more effectively. It guides them toward specific goals, making
it easier to track progress over time.

Strategies for Giving Constructive Feedback. To give constructive feedback effectively,
consider the following strategies:

1. Be Specific: Vague feedback is often unhelpful. Instead of saying, "Your work needs
improvement," specify what aspects require attention. For instance, "Your thesis statement is clear,
but you could strengthen your argument by providing more evidence in the second paragraph.”

2. Balance Positive and Negative: Start with positive feedback to establish a supportive
tone, then transition into areas for improvement. This approach helps the recipient remain open to
criticism.

3. Use "I" Statements: Frame feedback from your perspective to reduce defensiveness.
For example, instead of saying, "You did this wrong," try, "I noticed that the structure could be
clearer, which may confuse readers.”

1. Encourage Dialogue: Allow the recipient to respond to your feedback. Engaging in a
dialogue can clarify misunderstandings and further develop the discussion around improvement.
3. Follow Up: Feedback should not be a one-time event. Schedule follow-up meetings to

discuss progress and continue the conversation. This demonstrates your commitment to their
development and reinforces the importance of feedback.

Feedback is a vital element in the learning process. It serves as a guide, helping learners
navigate their educational paths and achieve their goals. By understanding the various types of
feedback and their roles, students can harness this powerful tool to enhance their learning experiences.
Cultivating a feedback-rich environment not only suppaorts academic achievement but also fosters
personal and professional growth. As learners embrace feedback as a constructive element of their
Jjourney, they will be better equipped to face challenges and seize opportunities in their educational
pursuits and beyond.

Understanding the different types of feedback and mastering the art of providing constructive
feedback are wvital skills for students and professionals alike. By learning to balance positive
reinforcement with constructive criticism, individuals can foster a growth-oriented environment that
encourages continuous improvement. Embracing feedback as a tool for development not only
enhances personal skills but also contributes to building strong, collaborative relationships in
academic and professional settings.
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